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Welcome:

The Board of Directors, faculty and staff of INSPIRE for Autism, Inc., would like to welcome
you to our community. INSPIRE for Autism, Inc., an Integrated School Program for
Independence, Relationships, and Entrepreneuyséifilects our abiding belief that individuals
with Autism and Autistic Spectrum Disorders canlead self-sustaining, joyful lives within their
own communities. This general information booklet has been prepared to help acquaint families
and others become familiarwi t h o ur asophy, edachtibnsl apprdadheks, policies and
opportunities. We understand that navigating the world of special education can present intense
challenges for families, educators and most especially, our children. Let us embrace each other
with compassion, honesty and commitment, so that INSPIRE for Autism, Inc., will bring peace,
healing and hope to all who come through its doors.

Educators/Contact Information:

Carol Ortlip, M.Ed. Stephanie Betit B.A.
Executive Director/Educator Assistant Director/Educator
77 Dylan Road 77 Dylan Road

Brattleboro, VT 05301 Brattleboro, VT 05301
802-251-7301 802-251-7301
cortlip@inspireforautism.org sbetit@inspireforautism.org

INSPIRE for Autism Founders and Board of Directors

9 Carol Ortlip, M.Ed, Executive Director, Putney, VT; Special Educator, Westminster
Center School, Westminster, VT

9 Stephanie Betit, B.A., Associate Director, North Walpole, NH; Developer/Director of
All-Abilities Program, Marlboro Elementary School, Marlboro, VT

1 William Vranos, Board Treasurer, Greenfield, MA; orthopedic surgeon, Brattleboro
Memorial Hospital, Brattleboro, VT

1 Kathleen Vranos, M.S.A., Board Secretary, Greenfield, MA; Assistant Professor,
Business/Marketing, Greenfield Community College, Greenfield, MA

1 Craig White, Board Member, Greenfield, MA; Owner, Hillside Organic Pizza; Board
Member, Austine School for Deaf, Brattleboro, VT

School Philosophy:

INSPIRE for Autism, Inc. is a non-profit, educational institution servicing the needs of
adolescents and young adults whose primary diagnosis is Autism and Autistic Spectrum
Disorders. Founded in 2007 by a group of concerned parents, award-winning teachers and
committed community philanthropists, INSPIRE has been designed to increase community-
based opportunities for economic, social and physical independence for individuals with Autism


mailto:cortlip@inspireforautism.org
mailto:sbetit@inspireforautism.org

while creating a warm, supportive, family-oriented environment in which students, families and

teachers can work together. Our school is located in Brattleboro, Vermont, a rural, artistic

community within close proximity to Western Massachusetts and Southern New Hampshire. Our

classrooms are based on a scenic, 130+ acre site, the Delta Campus, which is powered by self-

sustaining energy sources, not the least of which is the commitment of the individuals who live

and work here. Students of INSPIREw i | | benefit from the school 0s
community-based social and business partnerships. We are guided by the following Mission,

Vision and Values

Mission:
INSPIRE for Autism, Inc. will offer educational and vocational training which will maximize the

potential for adolescents and young adults with Autism to lead satisfying, self-sustaining lives in
connection with their communities.

Vision:

INSPIRE for Autism, Inc. will tailor individualized programs for its students using best practices

in autism education t o mlaading aselfzsestairting lefe withtthe d e nt 6 s
ultimate goal of preparing the student for employment in a community-based activity consistent

with the st udent dANSPIREwillevorkeirscollasboration dith asdwdiated fdr-i e s .
profit and non-profit business enterprises to create environments in which INSPIRE students can

work and train successfully.

Values:

1 We believe that individuals with Autism and Autistic Spectrum Disorders (ASD) are
entitled to the opportunity to lead self-sustaining, dignified lives in connection with
their own communities.

1 We believe that the individual abilities and interests of students should direct the
educational approaches used to maximize t
living.

1 We commit to maintaining respectful, open minds with regard to the use of a variety

of best practices in autism education so that students, teachers and family members
can build trusting collaborations in their pursuit of a common goal.
1 We believe that fAauthenticd | earning take
relevant experiences which are supported by strong, caring, mutually-respectful
relationships, augmentative communication, structure, repetition and reinforcement
that is consistent with the learning style of the individual.
1 We recognize that, in order to maximize the opportunity for successful, independent
living, individuals with ASD will require educational and vocational training, along
with instruction in activities of daily living, social interactions, physical fitness and

modulation.

1 We commit to consistent data collection against educational and vocational goals to
facilitate problem-solving and direct progress.

i We value the participation of family members and/or guardians in building effective

teams to support the success of our students.



1 We believe that our students with ASD and our small, neighborhood communities in
Western New England will experience mutual benefits from the increased interaction
which will occur through INSPIRE-associated student enterprises.

Enrollment Description:

The students entering INSPIRE for Autism, Inc. are individuals aged 11-22 years in grades 7-12,

who have a primary disability of autism spectrum disorders, which includes autistic disorder

[ @autism], Aspergerods disorder, pervasive deve
childhood disintegrative disorderand Rhet t 6 s Qdimthk Diagnogticaads def i n
Statistical Manual of Mental Disorders, fourth edition (DSM-1V, 2000) which significantly

impairs their participation in the regular public school system.

Educational Approach/Curriculum:

The curriculum at INSPIRE is designed to meet the needs of adolescents on the Autism
Spectrum. The essential elements for creating a successful program for students with autism are
consistency, clear and simple expectations, meaningful work, close and supportive relationships,
highly trained staff, developmentally modified academics, physical activity, sensory integration,
high interest projects, connection to community, connection to the natural world, social
pragmatic language training, correspondence training (who, what, where, when, why and how
questions and answers) and parent/guardian involvement. The overriding goal is to ensure that
our students become independent and involved vital contributors to their community, capable of
finding meaning and worth in relationships, work and the acquisition of relevant knowledge. The
core around which everything else revolves is functional living skills.

First and foremost, the program atNSPIRE is developmental and individuaith student
placement based on his/her Individual Education Plan (IEP) obtained from the sending school or
created by State Certified staff using the most current cognitive, achievement, neuro-
psychological assessments. Upon acceptance, students between the ages of 14 and 22 will enter
into one of the levels in a three-tiered structure, determined by educators at INSPIRE. These
levels are:

Foundation

The fingte@arinearno stage, i n ekHlsreatedtesstanedd e nt s n ¢
attention, reciprocal communication (verbal or non-verbal), accurate follow-through on

one- or multi-step instructions and choice-making. Here, students will follow a picture

schedule with categories covering the core areas of the curriculum: social, academic,

physical fitness, vocational, therapeutic, etc. The focus will be on helping students

increase focus, shared attention, two-way communication and accurate follow-through on

activities related to these categories. Throughout the day, students will learn to

communicate through a process knownasfi p r e v i, reaw, i usthgpiadividualized

communication systems to gain proficiency in communication.As al ways, studen
interests and strong relationships will be leveraged to increase motivation. During this

stage, planning and preparation will begin for careful integration into selected community

settings in order to maximize student success. In the Foundation stage, it is expected that

students will require 1:1 assistance at all times to accomplish goals.



Framework

This is the next step in our march toward holistic, self-sustaining lives for INSPIRE
students. Here, students have a greater role in planning their activities within the general
categories of the curriculum: social, academic, physical fitness, vocational and
therapeutic. Students will also begin to carry out their activities with greater
independence and carefully facilitated integration into community partnerships which are
consi stent wi tedts. Studergds wil tontiduetefi @ s evn e, do,
of activities throughout the day using individualized communication systems. At the
Framework stage, students will be asked for increased detail and more complex
emotional content to expand their communications capacities. In the Framework stage, a
student may require partial 1:1 assistance during some activities to accomplish goals but
will be working toward independence.

Facilitation

This i s t he inwhichl&3PERE stugedts ars chadlemged to plan and
implement the holistic categories of a self-sustaining life with gradually increasing
independence and integration into the community. Students will make choices consistent
with their interests and capacities across areas of the core curriculum: social, academic,
physical fitness, vocational and therapeutic. Students will carry out these activities with
greater independence and supported integration into the community. Students will
continuetheA pr e v i e w, ofdctvijties with increasivglevels of complexity and
detail.

Developmentally-appropriate curriculum for each tier includes: Selected Academics, Physical
Health, Safety, Fitness, Sensory Integration, Functional Life Skills, Social/Emotional
Development, Vocational/Entrepreneurship Training and Communication.

INSPIRE is fortunate to have a teaching staff trained and experienced in a wide variety of best
practices in Autism education. While teaching strategies for each student will be individualized
and determined by the IEP team, our staff will draw upon the following best practices in Autism
education and will continue to learn new practices as they are developed:
U RDI (Relationship Development Intervention)
U ABA (Applied Behavioral Analysis)
U TEACCH (Treatment and Education of Autistic and related Communication
Handicapped Children)
U ADLs (Activities of Daily Living) and Independent Skills Training
U Receptive and Expressive Communication Training including: PECS (Picture
Exchange Communication System) and Augmentative Communication Devices
U0 SCERTS (Social Communication, Emotional Regulation and Transactional
Support)
Brain Gym
Social Pragmatic Language Training
Social Skills Training
Literacy Training (various approaches will be used)
Sensory Integration Therapy/Movement
Music, Art and Animal Therapy

[t et ent Y an i et i e



The individual abilities and interests of students will direct the educational approaches used to
ma x i mi z e t btentialfor independerit lovimg. \We commit to maintaining respectful,
open minds with regard to the use of a variety of best practices in autism education.

The educators at INSPIRE will use several teaching methods including but not limited to,
cooperative teaching, structured teaching, lecture, discussion, large group, small group, 1:1 direct
teaching, role-playing, worksheets/workbooks and hands-on activities.

Community Involvement:

INSPIRE was founded on the basis of an abiding belief in the mutual benefits of integrating
adolescents and adults with Autistic Spectrum Disorders into their communities for social,
entrepreneurial, health and fitness endeavors. For this reason, the INSPIRE Board of Directors,
staff members, families and students will develop connections with community partners in
education, health/fitness, fine arts and business settings to create pathways for mutual inclusion.

School Hours and Attendance:

The INSPIRE school day begins at 8:30 am and ends at 4:00 pm. Students should arrive no
earlier than 8:15 am and depart no later than 4:15 pm.

Good attendance and on-time arrival is essential to success in school. We monitor attendance and
tardies carefully and work with students, parents and sending districts when there appear to be
excessive absences or lateness. Parents are of course encouraged to keep children home if they
are sick.

Yearly Calendar: 218.5 school days

September, 2008:
1 Tuesday, September 2, 2008 T New faculty/staff orientation
1 Wednesday, September 3, 2008 i New student/family orientation
1 Thursday, September 4, 2008 T School begins

October, 2008:
1 Monday, October 13, Columbus Day i no school

November, 2008
1 Tuesday, Novembeiftno&khbgl Vet erands Day
1 Wednesday, November 26, day before Thanksgiving i 11:50 dismissal
1 Thursday, November 27, Thanksgiving Day i no school
1 Friday, November 28, Thanksgiving Holiday 7 no school

December, 2008
1 Monday, December 22 T Friday, January 2, 2009 1 School closed for holidays



February, 2009

1 Monday, Februar yina®hool Presi dent 6s Day
March, 2009
1 Monday, March 16 T Friday, March 20, Spring Recess T No School
April, 2009
1 Monday, April 7 RdSchooPatri otoés Day
1 Tuesday, April 22, Staff Development i No school
May, 2009
1 Monday, May 25, Memorial Day i No school
June, 2009
1 Tuesday, June 17-26 T No school
July, 2009
1 Friday, July 3, Independence Day i No School
1 Monday, July 27 i No School
August, 2009
1 Friday, August 21, - Last day of school
About the Special Educators/Founders of INSPIRE
Carol A. Ortlip
EDUCATION
Johnson State College
2004
Vermont State Certification in Special Education
Lesley University, Cambridge, Massachusetts
2001
Masterdos Degree in Education
Marlboro College, Marlboro, Vermont
1991
Bachel ord6s Degree in Environment al Educat.

Vermont Department of Education
1989
Vermont State Certification in Elementary Education

on



Bucks County Community College, Newtown, Pennsylvania
1975
Associatebs Degree in Organic Chemistry

Fort Lee High School, Fort Lee, New Jersey
1972
High School Diploma

EXPERIENCE

Westminster Center School, Westminster, Vermont

2007 7 Present

Special Educator - Responsible for the development and implementation of Individual
Education Plans for ten special needs students ranging in age from six to eleven. Also
responsible for teaching a fourth grade math class with a substantial percentage of special needs
students enrolled. Also responsible for communication between parents and the school, for
setting up meetings and complying with all Vermont State Special Education mandates for
paperwork and IEP implementation.

Brattleboro Union High School, Brattleboro, Vermont

2005 - 2007

Head Special Education Teacher/Curriculum Director i Responsible for designing the
curriculum for the Community Education Program which services adolescents on the autism
spectrum. The program has two sites, one at the High School and one at a renovated farm half a
mile away. Modified and accommodated the Middle School and High School curriculum for
eighteen students, was responsible for overseeing twelve staff, case managed eight of those
students, met with regular education teachers to help them modify their curriculum for the
students, created vocational connections for many of the students, designed a business model for
the program, designed and helped furnish the site at the farm and created lasting relationships
with the students and their parents. During the two years at the High School, best practices were
used and knowledge was obtained regarding the facets of designing a program for students on
the autism spectrum. Applied Behavior Analysis, Relationship Development Intervention,
SCERTS, Floor Time, Sensory Integration Therapy, Compliance Training, Correspondence
Training, Discrete Trials, Token Economy, Social Pragmatic Language Skills, Multi-Year Plans
are some of the practices studied and implemented to create the Community Education Program.

Marlboro Elementary School, Marlboro, Vermont

200172005

Special Education Teacher - Responsible for the design and implementation of the curriculum
for an adolescent boy who has autism and a life-threatening seizure disorder.

Ballantine Publishers

2000 7 Present

Author i Writer with a book published in 2002 by Ballantine Publishers. Currently writing
another book to be published in April of 2008.

Neighborhood Schoolhouse, Brattleboro, Vermont



19937 1999

Elementary School Teacher, 5/6 Grades i Responsible for the design and implementation of

the curriculum in an independent private scho
Responsible for everything from Math to Physical Education, Fine Arts to Science. The school is

hands-on and experience-based, curriculum was designed accordingly. Outside activities

including exploring and adventuring were completed and the experiences were then brought to

the classroom to share and learn from VVermont Environmental Storytelling Program

Burlington, Vermont

1991 - 1993

Executive Director/Founder i Self-created program following graduation from Marlboro
College with a degree in Environmental Education/Storytelling. Believed storytelling was a great
way to teach children. Told relevant environmental stories, taught the children how to do the
same. Traveled all over Vermont to schools. Personal tragedy forced the closing of this business.

Neighborhood Schoolhouse, Brattleboro, Vermont

1986 7 1990

Elementary School Teacher, K-2 Grades - Responsible for working with the little ones. Teaching
reading, writing and arithmetic.

AWARDS AND MEMBERSHIPS

Phi Delta Kappan, Harvard Chapter, Cambridge, Massachusetts

2006 - Present

Nominated and Inducted Member

Phi Delta Kappan is an organization for highly qualified teachers who are committed to making a
difference in the world of educators. Members are occasionally nominated by professors who
they have worked with closely. Nominated by esteemed professor from Lesley University,
Marion Nesbit, also an officer of the Harvard Chapter of Phi Delta Kappan. Included in an
induction ceremony at Harvard University in March of 2006 along with 15 other educators from
the Boston/New England area.

Windmill Hill Pinnacle Association
200572007

Westminster, Vermont

Board Member

Fort Lee High School
1972
Voted the Most Gifted and Talented of Graduating Class

OF SPECIAL INTEREST

Black Belt in Tae Kwon Do 1975
Play Guitar and Flute

Licensed Massage Therapist 1982

10



Stephanie Betit

EDUCATION

Johnson State College, Sites throughout Southern Vermont
2006

Graduate Courses

Applied Behavior Analysis | & 11

GPA 3.90

Johnson State College, Sites throughout Southern Vermont
2004

VT State Certification in Special Education

GPA 3.91

Vermont College of the Union Institute & University, Brattleboro, Vermont
2002

B.A. Liberal Arts, VT State Certification in Early Childhood Education

Areas of Concentration: Psychology, Education

Massachusetts College of Liberal Arts, North Adams, Massachusetts
2002

45 Credits toward Degree in Business Administration

Areas of Concentration: Business Administration

GPA 3.486

Whitingham School, Whitingham, Vermont
1998

High School Diploma

GPA 3.57 Salutatorian of graduating class

AWARDS

Deanbds List MasgsdaahMmtsetts Coll ege 189 & 1999
National Honor Society Member 1997-1998
EXPERIENCE

Marlboro Elementary School, Marlboro, Vermont (Full-Time, Year-Round)
2004-present

Special Educatori Program developer and manager of All-Abilities, a conceptualization-based
program for individuals diagnosed with autism; integrating components of behaviorism,
development, relationship and socialization, in a visual, auditory and kinesthetic manner. Title
includes extensive data collection and analysis, progress reporting, case management, curriculum
design, staff management as well as incorporation of consultants, including Speech and
Language Pathologists, Behaviorists, Occupational Therapists, Physical Therapists, and Specials

11



Teachers. Program includes students diagnosed with severe cognitive and/or behavioral issues in
addition to autism. Experience involved working with students of various cultural and socio-
economic backgrounds in addition to varying levels of severity of disability. Students have
achieved large gains in the areas of communication, life skills, academics, behavior management,
relationship connection and independent learning activities. Experience teaching communication
including such methods as PECS (Picture Exchange Communication Systems), augmentative
communication devices, written and verbal. Implemented a summer program (typically lasting 8
weeks) which included teaching two additional students with autism living within the district.
The summer program title included staff management, data collection and analysis, curriculum
design and incorporation of Occupational Therapists and Behaviorists.

Marlboro Elementary School, Marlboro, Vermont (Full-Time, Year-Round)

2003-2004

Special Educator-1:1 teacher and program manager of a behaviorally-based program for a

student diagnosed with severe autism. This student had severe learning and communication

impairments and behavioral issues as well. Success includes addition of extensive amounts of
vocabulary to studentoés Pict uGSeandieacinpange Comm
communicationtoi ncr ease studentédés ability to independ
Implemented a summer program (typically lasting 8 weeks) which included teaching two

additional students with autism living within the district. The summer program title included

staff management, data collection and analysis, curriculum design and incorporation of

Occupational Therapists and Behaviorists.

Marlboro Elementary School, Marlboro, Vermont (Full-Time, Year-Round)
2002-2003

1:1 Paraprofessional in charge of curriculum development and implementation in an independent
classroom for a student diagnosed with severe autism and learning impairment. Student
displayed large amounts of maladaptive behavior and was unable to communicate in any
effective manner. Began working with this student and taught him to communicate effectively
using Picture Exchange Communication Systems (PECS). Student was able to learn the routines
of the school day and by the end of the year, was able to independently follow a picture symbol
schedule and work independently. Designed a summer program (typically lasting 8 weeks) for
student. The summer program title included staff management, data collection and analysis,
curriculum design and incorporation of Occupational Therapists and Behaviorists.

Newfane Elementary School, Newfane, VT (Part-Time)

2004

Program Creator and Manager of a behaviorally-based program for a student diagnosed with
Down Syndrome. This title included staff training and setting up the environment to be
conducive to her individual learning style in addition to hands-on modeling of various teaching
methods and approaches. Collected extensive data and was able to teach the 1:1 assistant to both
teach the student and collect data to measure progress.

12



Readsboro Elementary School, Readsboro, VT (Full-Time)

February-june 2002

Student Teaching in a combined, multi-age 1st & 2nd grade classroom. This experience included
extensive practice in behavior management, precise scheduling and curriculum design which
included the skill of adapting lesson plans to students with various learning difficulties and
various ages.

RELATED EXPERIENCES

Southern Vermont Homes, Southern VT (Part-Time)

2002-2007

Respite Care Provider

Job allowed me to understand the need for a comprehensive plan including careful consideration
of the child, his/her parents and local community to effectively educate a child with autism.

Southern Vermont Schools, Southern VT (Part-Time)

2001-2002

Substitute Teaching

Job allowed experimentation with various teaching techniques and methodologies and
understanding of classroom management skills.

Readsboro Elementary School, Readsboro, VT (Part-Time)

July 2001 & 2002

1:1 Paraprofessional for a student with various learning disabilities in an Essential Early
Education (EEE) Summer Program. This job included coordinating with the head teacher to
enable adaptation to curriculum, behavior management and effective communication with
parents and other staff,

Residence located in Whitingham, VT

1999-2000

House Manager/Child Care Provider

This job included various house management responsibilities including housekeeping in addition
to providing full-time child care to two children. Experience allowed for exploration and testing
of philosophy for working with and teaching children. Job included family schedule management
and development of a structured routine which promoted independence for the children.

TRAINING

Positive Behavior Support (PBS)
September 19, 2007
Rae Ann Knopf

Response to Instruction
September 19, 2007
Janna Osman

13



Social Skills: Communicating and Relating
September 26, 2007
Nancy Clements

Coalition for Essential Schools-Communication, Feedback, Using Protocols,
Group Building Techniques

August 27 & 28, 2007
Margaret Maclean

O ' CCOAOOEITT 0«

Qu

3500/ 24 OOAETEITC j! #EEI AOAI
Program)
March 8, 2007

Rob Davis (SD Associates & SUMMIT Support Services)

The Stern Center for Language and Learning
March 15, 2005
APECS and Beyond: Use of Visual Supports for

Windham Central Supervisory Union

2004

AVer mont Reading Initiative: Focus on Strateg
Nonf i ct i6-bouarcolirse with Brancie Marbury

Berkshire Association for Behavior Analysis and Therapy (BABAT) 24th
Annual Conference: UMASS Amherst

October 16-17, 2003

ADi screte Trial Il nstruct
AHow to I mprove Speech |
ABA Programmi ngo

AVi deo Modeling to Teach Play Skiddeérsao Chil d

ion in Early Behavior
ntelligibility of Chi

Pyramid Educational Consultants, Inc., Hartford, CT

July 21-22, 2003

AThe Picture Exchange Communication System (P
Frost, M.S. CCC/SLP

Autism Society of Vermont

November 21-22, 2002

ABeyond M&Msitive Relrsfarcemgnt SEradegies to Treat Problem Behaviors in the

Home, School, and Communityo with Lisa W. Law
Vermont

Tangible Symbol Systems, 6-hour course
June 18, 2002
With Susan Owings and Judith Edberg

14
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With Tamlyn Evans Hill
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COURSE BULLETIN FOR GRADES 7 & 8

The following selected academics will be required of our students, grades 7 & 8. We will be
using Oak Meadow and The Syracuse Community-Referenced Curriculum Guide as the basis for
selected academics and life skills program. The courses are outlined as follows:

Language Arts

Grades 7-8:

Depending upon the level of skill a student brings to the program, the 7/8 grade curriculum will emphasize basic
functional language skills: reading (which will include the interpretation of familiar icons and symbols), writing
(including name, address, family names, and answers to simple questions such as: What is your favorite food?) and
speaking and listening (including communicating information about themselves, taking turns in group settings,
holding conversations and responding appropriately when asked questions in all kinds of settings).

Students will be read aloud to everyday. If a child is a skilled reader, there will be a quiet reading time each day for

these students in addition to read-aloud. Reading aloud to students on the autism spectrum can be an important

sharing time as well as a time for them to relax and learn some recreational activities. We have found that most

students on the autism spectrum enjoy being read to by
and soothing.

Mathematics

Grades 7 & 8:

The curriculum will emphasize basic mathematical concepts such as one-to-one correspondence, sorting and
classifying, pattern recognition, simple addition and subtraction, recognition of coins, telling time, scheduling,
measuring, building, planting and growing and identifying parts of a whole. All of these skills will generalized to be
of functional use as we integrate our students into the school community, the beginning vocational training and into
the local community beyond. Students will begin to learn how to plan and prepare meals, do laundry, build window
boxes, grow and take care of plants, go shopping and set daily schedules.

Science

Grades 7 & 8:
The focus will be on local flora and fauna and on foundational greenhouse skills. We will study the plants and
animals that are native to New England.

Social Studies

Grades 7 & 8:

The focus here is the immediate community. Since the school is situated in Southern Vermont, the curriculum will
focus on the local history and geography of this area, along with the surrounding states of Massachusetts and New
Hampshire.

Health and Physical Education

Grades 7 & 8:

Physical exercise and awareness of choices as it pertains to maintaining healthy life-styles will be the primary focus
of our physical education and health curriculum. Students on the autism spectrum need an abundance of physical
exercise in order to stay focused and remain de-sensitized to certain stimuli that can be distracting and anxiety-
producing. It has been shown that students on the autism spectrum do better in school settings, or in any kind of

16



settings which are considered stimulating, when there are frequent breaks for physical activities scheduled
throughout the day. These activities may include but are not limited to walking, games, stretching, swimming,
muscle toning, range of motion exercises and individual sensory exercises.

The health curriculum will focus on proper hygiene skills and awareness, food and nutritional education and
planning, adolescent issues such as human development and sexuality (when developmentally appropriate),
relationship development issues and household risks such as chemicals, fires, and kitchen appliances. The health
curriculum will be designed on an individual basis depending upon the developmental and cognitive abilities of each
student.

Fine Arts

Grades 7 & 8:

The fine arts curriculum will be individualized with a focus on the topics that each student wants to pursue. We will
offer painting, clay sculpting, drawing, computer graphics, collage, wood working and different types of object
construction. Some students on the autism spectrum have sensory issues and respond adversely to tactile stimuli
such as the wet clay on their hands. As we are cognizant of these issues, we will design the fine arts curriculum to
maximize student interest and tolerance for certain materials as well to expand their awareness of artistic mediums
they may not have tried otherwise.

Electives

Grades 7 & 8:

Electives will be dependent on the interests and strengths of our students. If there are a number of students who are
interested in theater, we will create an elective to accommodate those students. Although there will not be a formal
elective offered in music, we will incorporate music into the daily lives of our students by playing music, dancing,

singing and having instruments available for the students.

17



COURSE BULLETIN FOR GRADES 9-12

The following selected academics will be required of our students, grades 9-12. We will be using
Oak Meadow and The Syracuse Community-Referenced Curriculum Guide as the basis for
selected academics and life skills program. The courses and corresponding credits will be
awarded upon completion and are as follows:

Language Arts

Grades 9-10:

The focus during these years is on United States/Vermont history and geography with an emphasis on local events
and locations. Whenever possible, the interests and developmental capabilities of the students or their connection to
a particular place will determine project-based content and presentation methods.

Grades 11-12:
The culminating two years in the secondary school curriculum will be a focus on World History. The emphasis is

placed on a studentds connection to the topic, whether
product or animal comes or studying a foreign country where a student has visited with family. The countries
studied wil/| have meaning and direct relevance to each

Grades Credits
Grades 9 & 10 2 credits

Grades 11 & 12 2 credits

TOTAL CREDITS EARNED 4 credits

Mathematics

Grades 9-10:

We will be focusing on a continuation of skills started in grades 7 and 8. Depending on the developmental and
cognitive level of each student, the individual multi-year plans will be designed to accommodate the levels to which
they have advanced. Expansion of the concepts specified above will be emphasized as they relate to functional
living skills that the students are using daily.

Grades 11-12:

Continuing with the development of more advanced skills in the functional areas of math, we will work on
reinforcing that which students have already learned. As with other selected academics, repetition is essential for
students on the autism spectrum to successfully acquire and integrate that which they have learned into their daily
lives. As with language arts, each student will be required to create a portfolio of work that proves they have met the
criteria for obtaining the credits necessary to graduate. These portfolios will include but not be limited to written
work, presentations, video tapes of students using their skills in real-life situations such as telling time, following
schedules and shopping, finished work such as Lego structures and window boxes and demonstration of
mathematical concepts through the playing of games.

Grades Credits
Grades 9 & 10 2 credits

Grades 11 & 12 1 credit
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TOTAL CREDITS EARNED 3 credits

Science

Grades 9-10:

The curriculum will expand into a more in-depth exploration of biology and physics, once again utilizing the
businesses as a direct curriculum link. We will explore the biology of the food chain and all the plants and animals
that play a part in the web. From the herbs, flowers and plants in the greenhouse, to the nutrients we receive from
eating what we harvest, our students will begin to understand connections in the web of life.

Introduction to simple physics will also be embedded in the functional living aspects of our greenhouse work. Our
students will learn about simple machines such as the lever, the hinge and the inclined plane. We will connect this to
their work in the greenhouse, in their work building window boxes in the workshop and to their work at Hillside
Organic Pizza. Everything will be tied into life experiences and meaningful connections.

Grades 11-12:

The focus will be on the chemical interactions that affect us in our everyday lives as well as the earth systems such
as weather that also influence everything we do. Using the greenhouse, the kitchen, the cycles of the seasons and our
changing bodies, we will study chemistry (the building blocks of life that affect us from the inside) and earth
systems (the conditions that affect us from the outside).

Grades Credits
Grades9 & 10 2 credits
Grades 11 & 12 1 credit
TOTAL CREDITS EARNED 3 credits

Social Studies

Grades 9-10:

The focus here is on United States/Vermont history and geography with an emphasis on local events and locations.
Whenever possible, the interests and developmental capabilities of the students or their connection to a particular
place will determine project-based content and presentation methods.

Grades 11-12:

The culminating two years in the secondary school curriculum will be a focus on World History. The emphasis is

pl aced on a student d&ds ¢ 0nn e cahcésto,researadingtfrbmenhete a favorite, whet her
product or animal comes or studying a foreign country where a student has visited with family. The countries

studied wil!/ have meaning and direct relevance to each

Grades Credits
Grades9 & 10 2 credits
Grades 11 & 12 1 credit
TOTAL CREDITS EARNED 3 credits




Health and Physical Education

Physical exercise and awareness of choices as it pertains to maintaining healthy life-styles will be the primary focus
of our physical education and health curriculum. Students on the autism spectrum need an abundance of physical
exercise in order to stay focused and remain de-sensitized to certain stimuli that can be distracting and anxiety-
producing. It has been shown that students on the autism spectrum do better in school settings, or in any kind of
settings which are considered stimulating, when there are frequent breaks for physical activities scheduled
throughout the day. These activities may include but are not limited to walking, games, stretching, swimming,
muscle toning, range of motion exercises and individual sensory exercises.

The health curriculum will focus on proper hygiene skills and awareness, food and nutritional education and
planning, adolescent issues such as human development and sexuality (when developmentally appropriate),
relationship development issues and household risks such as chemicals, fires, and kitchen appliances. The health
curriculum will be designed on an individual basis depending upon the developmental and cognitive abilities of each
student.

Grades Credits
Grades 9-12 1.5 credits

TOTAL CREDITS EARNED 1.5 credits

Fine Arts

The fine arts curriculum will be individualized with a focus on the topics that each student wants to pursue. We will
offer painting, clay sculpting, drawing, computer graphics, collage, wood working and different types of object
construction. Some students on the autism spectrum have sensory issues and respond adversely to tactile stimuli
such as the wet clay on their hands. As we are cognizant of these issues, we will design the fine arts curriculum to
maximize student interest and tolerance for certain materials as well to expand their awareness of artistic mediums
they may not have tried otherwise.

Grades Credits
Grades 9-12 1 credit

TOTAL CREDITS EARNED 1 credit

Electives

Electives will be dependent on the interests and strengths of our students. If there are a number of students who are
interested in theater, we will create an elective to accommodate those students. Although there will not be a formal
elective offered in music, we will incorporate music into the daily lives of our students by playing music, dancing,
singing and having instruments available for the students.

Grades Credits
Grades 9-12 Credit to be determined but at least 6

TOTAL CREDITS EARNED Credit to be determined but at least 6




